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ABSTRACT

Corporal Punishment (CP) is one of the ways of disciplining students when they misbehave in
many Nigerian schools. However, its applicatcauld lead to adveesphysical consequences
students. In Nigeriaghere are fewdocumented studiaglating to theperception and attitudef
parents, teachers and students concer@iagn Secondary Schools (SS). This study was aimed
thereforeat assessing pegption andattitude of parentdeachersand studenttowards CP in SS
within Ibadan NorthEast Local Government Area (IBNELGA).

This crosssectional surveyith a 3stage sampling technique wasedto selectiBNELGA,
eleven public and eight private SS and 344hee A similar 3stage sampling was also used to
select IBNELGA, six wards and 215 consenting parergs.Focus Group Discussions (FGDs)
(two each in public and privatdifferent SS among consenting teacheitsree each among
consentingpublic and privag SS students) were conduct€lantitative data were collected
using a preaested questionnaire for teachers and parents respectively. The instrument included a
22-point perceptionand an 1&oint attitudinal scalesleveloped from WHO and UREF
standard on CPwith ascore of<11 as wrong and >14s right perception while score of<9 as
positive and >9 as negative attitude. Qualitative data were sedalysing thematic approach
while descriptive statistics, Glsiquare test and logistic regression weseduto analys the
quantitative data at 5% level of significance.

Mean ages afeachers and parenigre 38.%8.1 and 40.67.2 yeargespectively. Man years of
servicewas 11.87.2 for teachers. There were more male respondents (58.4%) for teachers and
more female respondents (69.8%) for parektajor forms of CPidentified included flogging
84.7%by parents and teachers 83.With kneeling down 82.3% by parents and teachers 67.4%
Majority of the teachers (79.4%) and parents (78.6%) wrongly perceia¢Cth was the best

way to discipline students. §jority of the teachers (73.8%) and parents (61.9%) had positive
attitude towardsise of CP. Brceived dangers associated with CP included phyisicay 72.6%

for parents and teachers 78.2% amdotional dstress 72.6%or parents and teachers 67.7%
Alternatives to CP suggested by parents included conversing with the students (17.7%),

counseling (14.9%)whi | e t e ac h s inclulle coungelme $25.0%) rand giving



academic assignments (18.3%). Siguwifity, pivate schools teachers were more inclined
towardskneeling down(74.2%)thanpublic schools (63.4%). Male parents were more likely to
support CP than fema(®©R=3.02, CI=1.4%6.47) The FGDparticipants (teachers) unanimously
agreel that CP should be administeredn schools but with cautionHowever, students

collectivelypreferredto be corrected without CP

Despite perceived dangers associated with corporal punishment, majority of the respondents
were still in support of its use in schooherefore,it is suggested that corporal punishment
should be used in nenjurious ways such as isolation from peers, encouragement, counseling,

coaching, monitoring, dialogues or withdrawal of privileges to promote discipline in students.

Keywords: Disdpline, Attitude, Corporal pnishmentPhysical injury
Word count: 470
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CHAPTER ONE
INTRODUCT ION

1.1Background to the study

Discipline is part of training that enables an individual develop an orderly conduct and self
control as well as sellirection. One of the key responsibilities of parents and teachers is to
promote desired behaviours in lclnen and to handle misbehaviours when they o@camsford,
Tapanya and Obuyi2011). In the case of discipline, guidance is needed by students in their
behaviour especially to do what is right and good because deliberate violation of school rules and
regulations creates an undisciplined atmosphere whose major symptoms generally include
unrest, mass disobedience, truancy, absenteeism, bullying, delinquency, examination
malpractice, fighting, noise making, vandaliaai and violent demonstrationEgwunyerga,

2009).

According to Nevine (2011),corporal punishment and other forms of cruel and degrading
punishment have been widely favoured methods of managing discipline both at home and
school. Kubeka $2004) study on disciplinary measures in a primaryostin South Africa

found that teachers opined that discipline cannot be maintairtieolut corpoal punishmenand
children would be disrespectful to the teachers and fail to develop the discipline to work hard.
The same study also found that the teacHaw®ured the use of corporal punishment in
managing discipline in school since it was quick and easy to administer compared to other
discipline management methods which in their view require time, patience and skill which

educators often lack.

Teaching inschools goes beyond gathering students for learning. It is all encompassing and
discipline forms a major part of it. For Africarespecially in Nigeria, not sparing the rod is one
essential aspect of discipline (Nakpodia, 2012). In Nigeria, especialiggdthe era of the
colonial masters, the missionaries had a solid grip and were in full control of the running of the
schools and diggline was in its highest realmlo student then wanted to be found guilty of any
crime so they compatl themselves indie and outside the walls of the schools due to the high
esteem and regard for their teachers but now the reverse is the trend. It is no news anymore

nowadays to see a studeattusinghis teacher, it has even gone to the extent of a gang of



students goingst t heir teacherés house to beat him up

between the era of the colonial masters and now are quite different (Ehijiene, 1995).

Corporal punishment is the occurrence of physical force used by someone in a position of
auhority against someone in his or her care with the intention of causing some degree of pain or
discomfort (Plan 2008). The term often specifically refers to hitting the person receiving
punishment repeatedly with an instrument, such as a cane, wood#e, igper, leather strap

or a wooden yardstick. Less commonly, it could also include spanking or smacking the student in
a deliberate manner on a specific part of the body with the open hand, especially at the
elementary school level. It also applies ren@enerally to any kind of pain infliction as a
punishment (Nakpodia, 2012).

In a study conducteith Kenya it wasrevealed that corporal punishment is sometimes used by
parents against their children, by teachers and school administrators againsts switen
misbehave, and in many parts of the world, by the judicial system as an additional deterrent to
criminals. Despite the frequency with which this method of punishment is used, it remains a
controversial topic, with detractors claiming that causingh pa not an effective way to
rehabilitate wrongdoers. Most countries have outlawed the practice of inflicting pain to modify
child behaviar in the classroonKimani, KaraandOgetange011)

Proponents of this punishment method like Baumrind (1996),Lanzelere (1996) cited by

Straus (2003gmphasizd that it is a valid means of discipline, claiming that schools waste time,
space and resources on placing students in detention or suspension. Opponents claim that these
punishments achieve the opposite wafiat they set out to do, as it is a maltreatment and

psychological abuse of the child (Straus, 2003: Hyman 1990).

There are many stakeholders in school educdltianare needed trder to help all our children

learn better and reach their fullest padtain Stakeholders of a school includes students, parents,
grandparents, family, school teaching and-teaching staff as well as community, business and
Industry communitiesalumni association, youth organizations, the faith community, media, etc

andanyone who affects or is affected by the scheaitions MOE, 2013).



In many parts of the world, corporal punisémbin school always starery heated debaté has

also raised a lot of problems round the world as most people and countries seautramin

physical and psychological danger to its receivers and a source of abuse to thin chibdt

states of the United States and many parts of Europe, corporal punishment has been abolished,
while many countries and organizations at different lelalse fought to abolish its use (Frazier,

1990; Poole, 1991

Egwunyenga (2009) argued that effective discipline does not rely upon external application of
consequences designed to elicit compliance; that when desire drives activity, discipline comes
from within; and that when good judgment is valued over blind obedience, the students develop a
self-dedication that allows them to forgo shtetm pleasures in the pursuit of loftier goals

Many parents support the use of the cane to remove the stubbofmmmegteir children and
perhaps keep them on the straight and narrow way. Being a very religious society, we often use
our religious books to justify physical violence against chitdren (Yvobi, 2008).In some
countries, e.g. Mauritania, corporal pumsimt was broadly practiced in koranic schools, secular

primary schools and within families (Nevine, 2011).

1.2 AFoblem Statement

Teachersodo att it adeorparal punishmennvdriesnoost pftdapendingon

their personal values, educata level,and emotional stability. fe cadre of the schoallso
determines the type @brporal punishmerthat may beadministerechscommensurate with the
offence committed by the student (Zeyrsal Mucahit2009). Research carried out by Kimani
Karaand Ogetang€2011) revealed that Head teachers, teachers and pupils perceived corporal
punishment as part of school ethos and culture because it is still being used to manage discipline
despite its ban in 2001.

Research clearly shows that effective contl of studentsdé behaviour
punishment for wrogdoing but on boundaries understood by the stud&g®&unyenga, 2009)

but unfortunately, the media, relevant authorities, federal legislation and school stakeholders are



silent about the egnt to which corporal punishment should be inflicted on students in secondary

schools.

Punishments especially corporal punishment received attention at the international community as

a violation of a <c¢hil da problennsdikecoming fdechaol latecnatmo n b
doing assigned work, disrespecting teachers, skipping classes, stealing, and vandalizing school
property according to Manguvo,Whitney and Charéd@l () arehe reasons why students were
subjected to corporal punishmemiile the easons why they acted that wagre left unattended

to.

Corpor al puni shment is a Atraditional technigq
necessary corrktectsvdemegsededo point out the
with repeated mibehaviourf or t he purpose of cor bbaehavimi on or
(Gershoff, 2002)It has been accepted as a method of promoting good behaviour and instilling
notions of responsibility and decorum into the mischievous heads oblschildren (Chianu,

2001).

According toChianu (200} corporal punishment and other cruel and degrading punishment
have been widely favoured methods of managing discipline both at home and Bchaslalso
reported inHuman Rghts Watch Kenya Chapt€2008) which wasn open letter to the Justice
and Constitution Ministethat some parentsihg their children to school and cane them in front
of teachers or asked the teachers to cane them in their presence. Students suffeinditently
hands othe very persons entrusted to nurture them into responsible adulthood.

The United Nations Human Rights Committee (UNHRC) has expressed concern over the
acceptance of the legislation prescribing corporal punishment as well as Committee Against
Torture (CAT)has al so noted that ficorporal puni shmer
the (Torture) (CROO/GC/SR200)Vv ent i ono

Corporal punishment is widespread in African schools; it is only illegal in 21 out of 54 countries.

In Egypt, a study founthat 80% of boys suffered corporal punishment at school, compared to
4



67% of girls. One quarter of the children punished said they sustained injuries as a result. In
Latin America, teachers are permitted to hit students in 14 out of 19 countries. ThadyNrst
Violence Against Children (UNVAC) consultation found that physical punishment is widely
permitted and often goes unreported. In Peru, a study of children affected by corporal
punishment revealed 59.3% were punished with belts, sticks and cord#ndhdntioned

punching, pinching and pushing (Plan, 2008).

A retrospective survey revealamlt that a high percentage of girls are victims of physical
violence including corporal punishment. The most widespread forms of physical punishment
reported by regpndents were beating (90%), hitting (84%) and kicking (55%). Other
punishments include being made to eat hot chilli (18%), being choked or burned (17%) and
being tied (16%). The majority of corporal punishment was administered by | s 6 c | os
relatives(African Child Policy Forum, 2010).

According to Bitensky (1998) cited in Cicognani (2004), children on whom corporal punishment
is administered are often left with physical evidence of the abuse. Minor injuries such as bruises
and swellings are common, neosevere injuries such as large cuts, sprains, broken fingers as
well as teeth being knocked out, broken wrists and collar bones, and internal injuries requiring
surgery do occur (Hyman, 1990).

A prospective study carried out by Adegbehingbe and Ajite 7R@6vealed that corporal
punishment is a major cause of ocular morbidity and blindness in Nigdmilaren. Out of the

186 children seen during the study, 30.3% had cases of ocular injuries resulting from corporal
punishment in schools, 48.2% occurrechomes, amongst others with severe visual impairment

occurring in 7.4% of all the children while blindness occurring in 11.1% of them.

Corporal punishment sometimessults in the physiological, psychological, and eol
maiming of the students, veome teachers taking out their frustration on the students by using
punishment arbitrarily and indiscriminately as a disciplinary measure, even though some might

be as a result of accident and +tasget.



Everyone needs discipline; particularly seiécipline but corporal punishment is not a form of
inculcating discipline because research has consistently shown that it impedes the attainment of
respect for discipline, It rarely motivates s
an understandg of what they ought to be doing nor does it offer any kind of reward for being

good. The fact that parents, teachers and others have to repeat corporal punishment for the same

behaviour testifies to its ineffectivenesscording to Nevine (2011)

Most Nigerian eachers believe that a Nigerian child is so conditioned that he or she cannot really
learn without being flogged or punished which indicates that he/she studies under tears, pain and
fear which are negative emotions that weakens the quality mirgeof the student in question.
Professor Paulo S. Pinheiran independent expert on the United Nations Seixgyessed that

hitting or smacking children is a type of violenaad alsoconcluded that violence used as a
means of discipline, despite iteuhstating effects on the child, should never be viewed as

legally or culturallyacceptable

The Ministry of Education (MOE) says it is concerned with the way pupils are being punished. It
notes that some schools have actually gone beyond trdowa reglations of administering
corporal punishment. leminded teachers to administer legal corporal punishment that does not
exceed the four strokes per childo matter what the offence is. This however is being neglected
with brutal beatings of secondaryhsol pupils even to the extent of being administered over 30
lashes. Teachers are allowed to effect the corporal punishment as per the rules and guidelines of
the ministry, but this should happen in the presence of the school principal so as to enhance

regulation which is frequently violated by most of them according to Johnson (2004).

1.3 Justification for the study

Problem of indiscipline in schools has agitated governments, schools activities, parents,
individuals and organizations over the ages giviisg to the need foresious attention and
concern towardbBow parents, teachers, and even students themselves perceive administration of
corporal punishment in secondary schools. In other words, to determine if it is the most effective

way of ensuring digpline and order in our secondary schools.



There is little specific reference in the current literature to scientifically explain and respond to
the extent to which corporal punishment is being abused by teachers on students in senior
secondary schools iNigeria except if currently going on, there is little or nothing available
studies on the extent of corporal punishment in our secondary schools especially on the

perceptions and attitudes of secondary school stakeholders which thus necessitatesdhe resea

The rationale behind this study is to investigate the perception and attitude of students, parents
and teachers towards the use of corporal punishment administration in our senior secondary
schools. Findings from this study will serve as baselinernmftion to reduce corporal

punishment administered in schools,

The outcome of this study has implications for policy formulation aimed at the scaling up
schootbased educational interventions in enhancing the creation of a health promoting school in

accodance to WHO standasd

1.4 Research Qestions
1. What forms of corporal punishmerdre studentssubjected to in senior secondary
schools?
What is the perception of parents and teachers towards corporal punishment?
What is the attitude of parents and teach@nsards corporal punishment?

What are the perceived dangers associated with corporal punishment?

a r w0

What are the other alternative and acceptable means of disciplining students in schools?

1.5 Broad Obijective
This study aired to investigate perception anttitude of parents, teachers and students

towards the use of corporal punishment in senior secondary schools.

1.6 SpecificObjectives
1. To document the forms of corporal punishments that students are subjected to in senior
secondary schools
2. To assess the peptions of parents and teachers towards corporal punishment.

3. To assess the attitudes of parents and teachers towards corporal punishment.
7



4. To identify the perceived dangers associated with corporal punishment.

5. To explore other alternative and acceptabéans of disciplining students in schools.

1.7 ResearchHypotheses
1. There is no significant difference between tyy@e of school and perception of teachers.
2. There is no significant relationship betweentyype of school and attitude of teachers.
3. There is no significant relationship beevethe soci@lemographic variablesf teachers
and theimperceptiortowards corporal punishment administration.
4. There is no significant relationship between sloeioc demographic variables of parents

and theimperceptiontowards corporal punishment administration.

1.8Key concepts and working definitions
A number of concepts and working definitions have been adopted in this dissertation which
includes:
1.81 Corporal Punishment: It refers to physical inflictin of pain, Abuse and threats,
Shouting/screaming at students, Cleaning of toilets and grass cutting.
1.82 Perception: It refers to an impression formed in the brain as a result of information about
the outside world which is passed back by the senses.
1.83 Attitudes: Favourableor unfavourableevaluative reaction or dispositions towards a
situati on, a person, or a group as expressed
that a person holds towards hypertension, for example, will influeelcaviour intentions with
respect to the problem.
1.84 School StakeholdersThese consigif parents, teachers and secondary school students.
1 Parents: Those who gave birthio students or are guardians
1 Teachers: Those employed by the state teachingrdcand posted to schools
to perform teaching duties.
1 Secondary Schools: Post primary institutions, that are running the junior and the senior
secondary school courses

1 Students: Those attending secondary school with the motive to learn.



CHAPTER TWO

LITE RATURE REVIEW
Introduction
School experience has a tremendous and remarkable effect on the emotionatsandl pe
development of children (Ayalew, 1996} ik a known fact that overall development of a
country depends on social and individual developmédntsnded development can be obtained
through qualified education which makes the school system of utmost importance. Effective
instructions could be achieved by effective classroom management (Zeynep et al, 2009).

A health promoting school is defined ase in which all members of the school community
work together to provide students with integrated and positive experiences and structures which
promote and protect their healitsave the Children, 20025chool can contribute to the
promotion of healthtatus in a country more than any institution. Sckemge children represent
around 25% to 30% of the population in most countries of the world. This group is easily
accessible at schools in basic and other levels of education, and it is easier to imffuienee

at this age. They spend most of their time at school, a setting that is ideally suited to teach health

issues and to develop health relateddKiéls amongst other\l-Amin andJoukhadar, 2005

School health is an approach that takes healtihe school and it is quite important because it
provides an enablingnvironment where information drealth can be passed across. The school

is a primary institution responsible for the developmentooing people all over the world (Plan,
2008).Schm | s have direct contact with mor el7t han
years for about-® hours a day and for up to 13 years of their social, psychological, physical and
intellectual development. The health of young people is strongly linkéetitoacademic success

thus, helping students stay healthy is a fundamental part of the mission of g€wule for

Disease Control and Preventi@@11).

A healthy and secure learning environment is necessary for student participation and learning.
Teachers play an important role in protecting and promoting health at school, in close co
operation with school staff. The school experience shapes an individual outlook, expectations,

relationships, and behaviour not only whileinga student but also fa lifetime. In addition,



school children can pass on their knowledge and healthy behaviour from school to their families

and local communitieAl-Amin andJoukhadar, 2005).

Children often spend more time in the care of adults in childcare facilitiesplsclamd other
learning environments than they do with their own parents. These places of learning are,
therefore, in a unique position to break patterns of violence by giving children, their parents, and
communities the knowledge and skills to eoanicae, negotiate, and resolve cbeifs in more

constructive waysliwin, Davidson and HalBanchez, 2012

2.1 Rights of theNigerian Child

For centuries, t he Nigerian child has been se
property othe tiaditisnal dfwcarosociety the belief was that children should merely

be seen and not heard. Children were not al |l c
let alone make contributions. This situation has also found its way into the iedatalstem.
Consequently, teachers only allowed children to make contributions when they deemed
necessary. Recently, there has been serious conceuh thlkochild with the recognition that

children occupies unique and priviledged position in the famuilg the society, noting with

concern that the situation of most African children, remains critical due to the unique factors of

their socieeconomic, cultural, traditional and developmental circumstances, exploitation,
hunger, and on ahysical and mentlfmattrrity be/shemeetlsd 6 s

There is dire need for the child to grow up in a family environment with an atmosphere of
happiness, love and understanding for his/her full and harmonious development of his
personality. Human rights apply &l age groups; children have the same general human rights
as adults but these children are particularly vulnerable and so they have particular rights that
recognize their special need for protection. Thaglets mustbe protected and not be trampled
upan or denied amongst which includes;

Entitlement to the enjoyment of the rights and freedoms
Freedom of expression, association, thought, conscience and religion

Adherence to the best interest of the child; the right to life; survival and development.

== =2 = =2

Protection against indecent and in human treatment like abuse or neglect.
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1 Provision of a conducive environment to promote early stimulation to learning for the
child.

i1 Entitlement of every child (male/female) to receive compulsory basic education and
equal oppaunity for higher education

1 Promotion and encouragement of child friendly principles in all relevant institutions.
(ACRWC, 1990; UNICERCRC (2005); Umobong010).

2.2 Discipline In School Children
School discipline can be defined as school policies andnactaken by the school personnel to
prevent students from unwanted behaviours, primarily focusing on school conduct codes and

security methods (Cameron, 2006).

Discipline can also be defined as the will power to act in accordance with the rules asdbhorm
the society selflessly. It is also the training of the mind and character for the purpose of
producing sekcontrol seltdiscipline, restraintand obedience to set rules and regulations
according to Irwin, Davidson and H&lanchez (2012)

With regect to the school according to Adesina (1980) cited by Egwunyenga (R0OB9)
described as a situation whereby students are taught to respect the school authorities to observe
the school laws and regulations and to maintain established standard obbeh@vedugba

(1977) cited by Eluwa (2004) opined that discipline in gwsnhary institutions should be
interpreted as the training of our students during the transitional period from childhood to
adulthood, so that by the time they gain full maturitgytlare fully prepared for life socially,
sexually, emotionally , intellectually, morally and economically. According to Ajayi (1999) cited

by Eluwa (2004) school discipline can be said to be action taken against a student when he or she
fails to conform tathe rules and regulations established either by the school or the system. He
further elaborated that it is used to facilitate efficiency and effectiveness and serving to prevent
deviations from expected standards. Discipline then becomes a control reeghemmncerned

with correcting behaviour that deviates from a standard.
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2.3 Discipline Expected in Secondary School Children
According toAyalew (1996)descriptions of the kind of proper discipline that is essential to
education in which the rules are seaable and in which they are well accepted by the students
that violations of it are comparatively rare. Thage rules involving courtesy and a consideration
for others which definitely are rules for of normal civilized behaviours of individuals ifiagset
In tackling the kind of discipline that we wait our school childrenwe could look at the
following areas;
1 Discipline that recognizes the inherent dignity and rights of every human being, rather
than the one attained through humiliation of theisciglined.
Discipline based on the devotion to humanitarian principles and ideals.
A self-direction, seHdiscipline rather than discipline based on questioning obedience to
leader.
T Discipline based on understandi ngpedifiased o

appropriatéoehaviours (Aalew, 19%).

2.4Indiscipline in School Children

It is quite obvious of the alarmingpcreasing rate of general laxity, violent acts and moral
decadence of our youths today, most of whom can be averagely founcdomdaey schools.

They are very vulnerable because of their exposure to many negative factors which include the
media (violent & xrated films), Internet surfing, negative role models and early exposure to sex

and moneyAccording to Babs Fafunwa (1977) thie National Conference on Discipline and
Motivation in schools cited in Towuaghantse (2004) opined Heasociety is passing through a

very difficult time and the incidence of indiscipline has spread into every part of our entire socio
economic and pdical life as anation | t i's i mportant to note tha

reflection of the larger society which has obviously become corrupt in all magnitude.

The wordindiscipline has acquired quite a number of few connotation and derivation fas year
with people having widely different opinions and understanding ofdatoAding to Peretomode
(1995) Indisciplinecan be defined as any act that does not conform to the societal values and
norms as well as any act that is inconsistent with the set ddes and regulations governing a

learning situation.
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Acts of Indiscipline found in Secondary Schoolsaccording to Hamzart (1977) cited in
Towuaghantse(2004) have been categorizeohto 3 major categories thbugh they are

inexhaustibleand they are

Anti-social ActsT This is the act of destruction of school properties and rioting, hooliganism,
truancy, being quarrelsome, stealing and bullyimgother words, it is the inability to control

oneds behaviour.

Act of Defiance T This is an action done th& usually against the established rules of the
school, and general disobedience to constituted authority and it includes avoidance of wearing
school uniforms during school hours, smoking, immoral behaviours, drinking alcohol and drug

abuse, use of abusitanguage, rudeness and sexual immoralities.

Act of Negligence-Thi s involves practices that reveal
includes lateness to school and assemblies, careless handling of school and personal properties,

lateness to classedirty and rough appearances and poor attitude to learning.
2.5Causes of Indiscipline in School Children

It is a verified fact that indiscipline has been institutionalized in many of our schools which has
not only adver sel y mdntedut has also shaken tlsetnarmsevhith$obm p e r
the very foundation of our society (EhijienE995). The system of indiscipline in schools are

easily recognizable but the causes which can either be external or internal to the school system

and sometimes cdre a combination of both is mostly very difficult to trace.
External factors includes the following namely;

Parental Relationship This is one of the main causes of indiscipline accordin§yimonds

(1987)cited in Darling and Steinberg (1998horemarkel t hat an i ndi vidual 6:
himself grew out of the attitude displayed towards him by his parents during his formative years.

A child that comes from a broken home where physical combat, rejection, pervasive language,
poverty and inability of grentstomet t hei r ¢ hi lirdof @&unsésss the erdedad a n d
the day, such child is likely to be fond of fighting, quarrelsome and aggressive to his peers in
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school thus creating a problem of irdine for school authoritiefNg, 2003).By the same
token, some affluent and rich parents all ow
extent that such children consider themselves better than other people around them including
their teachers hence displaying raomformities to rules ahregulations of the schools. If the

home lacks stability, peace and happiness, it will be difficult for the child to cope with the social

expectation in the school system (Darling & Steinberg, 1993).

Societal Influence The societiesin which a child gravs and develops have a stronghold and
influence in the mannerisms and behaviour of that cfiNd, 2003) A society in which
nepotism, tribalism, favoritism, bribery and corruption, victimzafidiscrimination, dishonesty,

fear, violence, reckless spendior conscious consumption ets the norm of the day will
definitely replicate itself in any child that grows therein. In Nigeria, it is so obvious that many
administrations and law enforcement agencies have failed woefully because of one or a
combinaton of the factors listed abowcording to Fafunwa (1977) cited by Towuaghantse
(2004). Media should not be left behind in this also because these students replicate scenes and

acts that they are constantly exposed to via the media.

Peer Groups Studentsare easily influenced by their peer groups especially those that find
solace and happiness amongst their friends whom they value more than their family members.
Some atrocities like rape, theft, arson and vhswtaare usually done in groups according to
Shekarau cited in Ehijiene (1995).

Internal Factors includes the following;

School Management:Physical conditions of the school can also promote indiscipline among
schools. Many of the classroom dedrning conditionsre serious threats to the secudfythe
children. To expect discipline in an-glquipped school where accommodation is poor, where
there is inadequate or substandard infrastructure, lack of motivated and unqualified, adequately
trained staff with crowded classrooms, poor lighting faesiand water supply will be expecting

a magic to happen (Towuaghantse, 2004).
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School Administration: Poor school administration in the area of communication, integrity and
unfairness in judgment will definitely cause students to revolt and not haveegawyl for the

school established authorities. Poor curriculum which do not provide for the need and interest of
youth sows the seeds of misconduct which makes students less likely to see its worth and there is
higher tendency to seek entertainment dursopool hours(NSHP, 2006) The quality of
education that our children receive bears direct relevance to the unavailability of physical
facilities and overall atmosphere where this learning takes plamding to Nigeria Education

Sector Analysis (2000)From the early ages of elementary to tertiary education, school
administrators have used a variety of tactics to bring their students under control, ranging from

praise to scolding, from physical punishment to shame and embarragstargko, 2006)

Teacher 1 Students Relationship: A teacher who knows his professional responsibility and
obligation should be sufficiently equipped with art necessary in discharging his duties towards
instilling discipline into his studen{slyman, 1990) Teachers are the imuti@ate models for their
students and unless the teachers aredssdiplined themselves, they will certainly loose the
right to discipline their students. The best
are like a stick with its shadow; éhshadow cannot be straight while the stick is crooked.
Unhealthy behavioural practices by the teacher such as sarcasm, threats of failure, rejection,
ridicule and criticism of individuals before the entire class may cause embarrassment,

resentments andads tensiofSchlechty, 2001).

Lack of commitment and control on the part of the teachers could be traced to the facts that some
did not want to make a career out of the profession, bwtdot of any other thing, thegke up
teaching and are naturallgady to quit at any time if a let alternative offers comes up
(Ehijiene, 1995).

2.6 Corporal Punishmentin Schools

Corporal Punishmenin schools occurs when the teacher or the "adutharge" purposely
inflicts pain upon a child in order to stop tleild's unacceptable behaviour and/or inappro@ria
language. The immediate aim of such punishment is usually to stop the offence, prevent its
recurrenceand set arexample for othersThe purported longerm goal is to change the child's
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behavior and tanake it more consistent with the adult's expectati@isaus and Donnelly,
1994) In corporal punishment, the adult usually hits various parts of the child's body with a
hand, or with canes, paddles, yardsticks, belts, or other objqusted to causeam and fear
according toDayton (1994) cited in Andero and Stewart (200Z}orporal punishment covers
official punishments of school students for misbehaviour that may involve striking the student a
number of times in a generally methodical and-pediated ceremonylLess commonly, it
could involve spanking the student in a deliberate manner on a specific part of the badgt.
According to Orentlicher (2002) cited tindero and Stewart (2002) The punishmastally

takes many forms, including spangirshaking, choking, excessive exercise, and confinement in
an uncomfortable space and it usually imposed for violent acts, like fighting with another
student, and newiolent acts, like possessing cigarettes, talking in class, swearing, throwing
food, nd doing assignments amongst others

All this is done because of the offence committed by the student. Most teachers actually think
they do well by punishing students, also believing that it is the best way to motivate students in
order to behave more ampriately but they are mistaken by that way of thinking because the
improper act or behaviour is just prevented for a while only. As a matter of fact, long term results
of this kind of punishment amdther to react against it asost commonly donby thestudents or

to surrender (Human Rights Watch, 2008).

2.7 International Findings on Corporal Punishment

"The findings are stark. Harsh treatment of children was epidemic in all communities. Our data
support the conclusions that maltreatment occurs in ating" said Desmond Runyan, MD, Dr

PH, professor of social medicine at UNC and lead author of a study that conducted surveys in
Egypt, India, Chile, the Philippines, Brazil and the U.S. to track international variations in
corporal punishmenSome findilgs of Runyan's study, published online Aug. 2 by the journal
Pediatrics include: Rates of harsh physical discipline revealed by the surveys were
"dramatically higher" in all communities "than published rates of offjggysical abuse in any
country (Sawe the Children, 2002).
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Rates of corporal punishment vary widely among communities within the same country. For
example, both the highest and lowest rates of hitting a child on the buttocks with an object (such
as a paddle) were found different communies in India.Harsh punishment of children by
parents is not less commam ¢ountries other than the U.S (Survey USA, 20@3pay be more
common, especially in low and middle income countti€kis study shows that the U.S., unlike
most other high incom countries, has had little change in the use of corporal punishment as
commonplace," Zolotor said. "Given the weight of evidence that spanking does more harm than
good, it is important that parents understand the full range of options for helping tdheiach
children. A bit of good news is that the decline in the use of harsher forms of punishment is

somewhat mor (oloiom2008e ssi veo

The second study led by Zolotor was a systematic review of the laws and changes in attitudes
and behaviors iwountries that have adopted bans on corporal punishment since the passage of
the Convention on the Rights of the Ch{ldRC) in 1979. The United Nations adopted the
convention in November 1989 and by September 1990, 20 nations signed on to enforce the
tredy. Currently, 193 nations have signed on to enforce it, but the U.S. and Somalia have not. A
bill that opposes signing of the convention, sponsored by Republican Sen. Jim Demint of South
Carolina, is currently pending in the U.S. Senate and is supposte80bsenators, all
Republicans. Zolotor's second study was published online in July by Child Abuse Review and
appears in the July/Augu8010 print issue of the journdUNICEF CRC, 2005)

Corporal punishment includes a wide variety of methods such asghisfiapping, punching,

kicking, pinching, kneeling, use of various objects (wooden, paddles, belts, sticks and cane),
painful body postures, knocking on the head, use of excessive exercise drills and prevention of
urine and/or stool elimination amongshets (Plan,2008)n many parts of the world, corporal
punishment in school has always raised very heated debate. In the United States and many parts
of Europe, many organizations at different levels have fought to abolish its use (Frazier, 1990;
Poole, 191).
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2.8 African and Nigerian Findings on Corporal Punishment

In 2008 the Centre for Justice and Crime Prevention released its report on the National Schools
Violence Study, which provides a baseline from which to monitor school violence in the future.
Over 12,000 students took part in the survey, as well as nearly 800 principals and educators at
245 primary and secondary schools. The study found that, despite prohibiSowtim African
schools, 71% of primary school children and 47.5% of secondaoplschildren experienced

corporal punishmer{Global Initiative to End all Corporal Punishment of Children, 2013).

Corporal punishment has always been a controversial issue and always difficult to discuss
rationally and objectively. Ndubisi and Uka (1981d that some lay critics argue that pupils
would master their subjects more effectively if teachers gave them doses of corporal punishment
and that education has fallen in standard because corporal punishment is no longer used on erring

pupils to forcehem to be studious

Contrary to these views, many educationists have argued that corporal punishment has shock and
dehumanizing value (Egwunyenga, 2009) and capable of making the learning environment a
punitive place (Pi et gord punishrocdt@ffects eSecylstadent in that u s e
school, including those who are not personally subjected to hitting or paddling. The prevalent use
of physical violence against students creates an overall threatening school atmosphere that
impactss t u d ability 8 g@erform academicallydoes not necessarily change the underlying

wish to misbehave, and damages teacher/student relationship which is of a great importance in

learning(Murphy and Parker, 2010)

Irwin, Davidson, HallSanchez (2012) adds thatldren used to corporal punishment experience
psychological harm because they become an endless cycle. Psychological problems which have
been associated with corporal punishment according to Rohner (1991), Straus and Donnely
(1994) include depression, aely, aggression, inferiority complex, withdrawal syndrome and
impaired seHconcept and also noted thagffective discipline does not rely upon external
application of consequences designed to elicit compliance; that when desire drives activity,

discipline comes from within; and that when good judgment is valued over blind obedience, the
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students develop a saledication that allows them to forgo shtetm pleasures in the pursuit of

loftier goals.

Students who learn in an environment that toleratesiqadyabuse eventually learn to accept it

as a way of |l ife, o0 said Peter Newel/l (2005) o
of Children. AHIi tting children teaches them |
about themselves, therebye at i ng an inferiority complexityo

2.9 Legality of Corporal Punishment in Nigeria

Home: Corporal punishment is lawful in the home. Article 295 of the Criminal Code (South)
states: AA blow or other force, notm magbeany c &
justified for the purpose of correction as follows: (1) a father or mother may correct his or her
legitimate or illegitimate child, being under sixteen years of age, for misconduct or disobedience

to any lawful command; (2) a master may cortastservant or apprentice, being under sixteen

years of age, for misconduct or default in his duty as such servant or apprentice;..(4) a father or
mother or guardian, or a person acting as a guardian, may delegate to any person he or she
entrusts permandmgtor temporarily with the governance or custody of his or her child or ward

all his or her own authority for correction, including the power to determine in what cases
correction ought to be inflicted; and such a delegation shall be presumed, excefdriasd

may be expressly withheld, in the case of a schoolmaster or a person acting as a schoolmaster, in
respect of a child or ward. o Article 55 of t
offence which does not amount to the inflictiongoievous hurt upon any person and which is

done: by a parent or guardian for the purpose of correcting his child or ward, such child or ward
being wunder eighteen years of age. 0 These pr

codes in the Northerriates.

Schools: Corporal punishment is lawful in schools under article 295(4) of the Criminal Code

(South), which states that fAa school master or
considered as having beenrrectiomtincludng thel power toh i au
determine in what cases correction ought t o

(North), which states: ANothing is an offence
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hurt upon any person and whichdsne by a schoolmaster for the purpose of correcting a child
under eighteen years of age entrusted to his
Rights Act (2003) prohibits corporal punishment in schools (third/fourth periodic report to the
Committee on the Rights of the Child, May 2008, para. 7.1.6) but there had been inability to
verify the information; the Act is not in force throughout Nigetiaw reform has not yet
effectively prohibited corporal punishment of children in the penal systeenChild Rights Act
states that fAno child shal/l be ordered to be
at June 2010 this had been adopted in only 24 out of 36 states, and legislation authorizing
corporal punishment was yet to be amended r epeal ed. nRné Measures m
ensure that discipline in school is administered in conformity with the provisions of article 28,
paragraph 2 o f (80h ©ctob&r o 1996 CRCG/GI1B/AAd.61, Concluding

observations on initial reporparas. 15, 36 and 38).

2.10 Alternatives to Corporal Punishment
In the bid to instill values and lessons into children, part of this process is to punish a child when
they have done wrong. There are many waydcd this without the usaf corporal punishment

according toEnding Corporal Punishment in Alternative Cagd{2and they are as follows;

2.10.1For Parents,

1. Read parenting books and take parenting classe€hildren are not like cats and dogs,
so read so you can better be prepared for the triaggsafig children.

2. Give your children lots of time and attention.Most children often misbehave to gain
their parents attention. By spending time with your children you can help avoid this. If
you dondét spend a | ot of t bemiorsvand be abletoe m,
correct them as well as youbll mi ss out on

3. Treat your children with respect and dignity. Remember children are peoptet Just
because they are your kids,0o e s n 0t me aenrighy to treathhanike they ae
second rate. As a parent you rmasmmand compliance but it is better tos#oin a kind
and gentle manner. If you make the child feel part of your decision making about them;

they will feel included and moreilhing to compile with your demats.
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4. Constantly praise your children for good behavior If you always praise a child for
good behavior; they are more likely to repeat the action. Try to praise a child on little
things. If they manage to get dressed by themselves praise them, evewénted them
to brush their teeth. You could say someth
by yourself, why donét we go tackle brushi
the child confidence and the child will slowing add brushing #etht to his/her list
because he/she knows he/she will be rewarded twice as much. The more times praise is
used, the more a child complies with orders given.

5. Teach, model and explain things to your childChildren are always watching you for
clues on how tdehave. By setting an example of the behavior you want, the children
will learn and mimic it. Provide models of good and bad behavior so the children have a
guideline to judge their own actions by. Finally, no matter whanfof punishment,
explain to tke child what they did wrong. Children might not always see their actions as
wrong or they might be confused at what part of what they did upset you. By telling the
child things 1|ike, AYou know what you did,
plainly clear what the child did wrong, tethem By telling them, they have a chance to
hear again what they did wrong and evaluate why it was seen as bad. Hearing the
behaviour they did with their owrears focus them to replay teeenein their head. This
will have them thinking more about their action than if you simply told them they knew
what they did wrong.

6. Set clear and consistent boundariesChildren learn best when they can predict of
outcome of events. By having clear good and bad behavior<httid will know before
acting bad whether or not they will be punishéd child has a clean definition of what
is okay and what is not, there is no valid argument when the child produces the bad
behavior. That gives you control because you can rekatk to the child that you clearly
told them it was a bad behavior.

7. Work on yourself. No parent is perfect. Learn from your mistakes and try something
new until you find a system that works for you and your child.

2.10.2 Methods of Positive Discipline
1. Demonstrate Respect Principle Treat the child the same way you treat other important

people in your life the way you want him to treat ye@nd others
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2. Make a Big Deal Principle- Make a big deal over responsible, considerate, appropriate

behavior- with attention (your eyeballs), thanks, praise, thumbsrecognition, hugs, special

privileges, incentives (NOT food).

3. Incompatible Alternative Principle - Give the child something to do that is incompatible

with the inappropriate behavior. "Hetpe pick out 6 oranges” (insteadrafining arounyl If

your husband is annoying you by playing his Gdrog, instead of berating him, simply ask him

to help you by drying the dishes.

4. ChoicePrinciple - Give the child two choices, both of which areifige and acceptable to

you. "Would you rather tiptoe or hop wupstairs
used with spouses. fiThe garage needs to be cl
Saturday?o

5. When/Then - Abuse it/Lose itPrinciple - "When you have finished your homework, then

you maywatch TV." (No homework no TV).

6. Connect Before You Correct Principlei Be sur e t o Acoimget®&iow wi t h &
him and show him that you care about fiilmefore you begin toyrto correct his behavior. This

works well when relating to parents, too. Share positive thoughts with them about their child

before you attack the problems!

7. Validation Principle - Acknowledge (validate) his wants and feelings. "I know you feel

angrywith your teacher and want to stay home from school. | don't blame you. The bus will be

here in 45 minutes.”

8. Belonging and Significance Principlé Remember that everyone needs to feel that s/he

belongs and is significant. Help your child to feel intpot by giving him important jobs to do

and reminding him that if he doesn't do them, they don't get dtaip!'him/her feel important

by being responsible.

9.Ti mer Says itéSefTi metiPmenciepelekeelp children m
tmergoes off, you wil/ need to put away your bo
for lTunch. o0 It is also a good idea to give th
hi mself together. #Altds okahendlavhinecorempveet , how

himself from the group and set the timer. You may offer the child a choice (and set the timer)
when it's necessary for him to do something he doesn't want (Braing Corporal Punishment
in Alternative Care2012
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2.10.3 For Techers;
Alternatives to Corporal Punishment in Schools

1. Punish immediately and consistently, but not frequently.
For punishment to work, it musthnmediatelyfollow the misbehavior. Do not change
your mind about what should be punished from day to daynhie sure that you do not
have a long list of behaviors that require punishmeén studentwho is punished
frequently each day will learn to feel that he or she is a bad persorstUdentwill
continue to misbehave because punishment will seem unawaidablvoid this, make
sure you do not start with too many rules or rules that are too hard.

2. Choose appropriate, effective punishments.
If possible choose a punishment that is a natural consequence of the misbehavior (e.g.,
"You didnoét poiuc kc aunpd tt hpd atyoywsi,t hy t hem f or t h
that a particular "punishment" does not seem to work even when applied consistently, it
is not "punishing” for youstudent and you should try another.

3. Ignore misbehavior that is not harmful.
If you are having difficulty with astudend s behavi or , try i gnorin
misbehavior as you can without allowing stadentto hurt himself or others. Make sure
to praise thédnim/herwhen behavior is good. When you have all harmful behavideu
control, you can gradually start to work on other annoying behaviorse behavior at a
time.

4. If you know what the studentwants, try giving it to him/her at a better time.
If you know that your studembisbehaves for attention, give hem extraattention when
the students behaving well. If yourstudentseems to "want" to be spanked, avoid
physical punishment for wrongdping, but give thédnim/herextra physical contact (hugs,
holding, rocking, horselay) at other times during the day.

5. "Time-Out" works best when used to prevent gtadentfrom getting rewarded for
misbehavior.
Use this technique to remove tstesdentfrom the room where other children are likely to
provide "praise," laughter, etc. Make sure to use it immediately and as unestigtas

possible. One minute per year of age is a good guide as to how long to keep the child in
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time-out (e.g., 3 minutes for ayearold). If the child leaves the tirrgut area, calmly
return him or her, and be prepared to do so repeatedly, and UNEMALLY, as
many times as necessatry.

6. Rewarding astudent s good behavior is MUCH more eff
behavior.
Reward has the added advantage of helpistudentfeel good about himself; whereas,
punishment tends to make ham/her feel bad aout himselfor herself and resentful
toward you (C:\UserdPublidDocument¥Corporal Punishme¥ilternatives to Physical
Punishment.htih.

Adopt a whole school approach and make sure that your classroom discipline reflects the
school 6s policies

Discipline is not only a classroomssue;it impacts on the whole schodllassroom and school
strategies should be congruent. Create a climate in which these issues are discussed, evaluated
and new strategies put in place.-Queration and consistency among theffswill strengthen
whatever individual teachers try to implement in their classes and give learners a sense of
security, as they will know what to expect as well as what is expected of them.

Establish ground rules- set class rules with your classesha beginning of the year; you may
choose to reevaluate them at the beginning of each new term. Make sure that everybody
understands the logic behind each rule. Put the rules where they can be gigereach learner

a copy: they could even sign it asagreement with everybody in the class.

Be serious and consistent about the implementation of the ruleshe rules should apply

equally to everybody in the class. Be faitis critical to a relationship of trust betwegourself

and the learners. Malgeire that any disciplinary action is carried out firmly taurtly.

Know your learners and focus on relationship building build a relationship of trust in which
learners feel respected, understood and recognized for who they are. Do thingsrigaber

their names, get to know them, notice who seeks attention and who ddas siatere, ask how

they are if they have been ill, find out about their lives, talk to timeake it clear that you care
about them, make time for them. Reach out to everyladiding those who may be part of a
clique or a social group, including gangs. Semdessage of inclusion and lay the foundation for

open communication channels.
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Manage the learning process and the learning environment enthusiastically and
professionally- your motto should beprepared. Work for the day should always be well
preparedanticipate that some learners will finish before others and have something for them to
do.Make sure that the work is relevant to the learners. Set up a learning envirorahent th
conducive to learning, display learners work or involve them in setting up clasdreigays. Be
self-critical: if something does not work, consider all the reasons why thisomayp, including
that perhaps you could have done something differently

Learning materials and methodology include things like conflict management, problem
solving, tolerance, antacism, gender sensitivity, and so on in your learning materials as

well as in the way in which the classroom is managed. The methodologl givouide the
opportunity for learners to practice their skills in these particular areas as webuaitdta co
operative learning environment in which learners understand the dynamucskafig together
and are able to give and take in a group sitnat

Be inclusive- leaving learners out, not reflecting an understanding of their needs, arcbatd
alienate them. Use materials, pictures, language, music, posters, magazis@®arlat reflect
the diversity of the class so that no learner fis#tout or that his or hadentity is not valued.

Give learners the opportunity to succeed we have all heard it said that success breeds
successlLearners who feel positive about themselves and their ability to succeethakié
better learners. Someatlitions that have been around for a long time e@ytribute to some
students feeling superior and others frustrated or inadequatex&mple, only acknowledging
those learners who obtain A aggregates as opposthde learners who have worked toithe
best ability and achieved what is for them éuagiivalent of an A symbol may be frustrating to a
learner who worked hard. Take stepsawoid favouritism and celebrate a broad range of student

achievemen(Asmal, 2000

2.11 School Stakeholders (Definibn of terms)
According to MOE, most systemic transformation efforts involve stakeholders that are critical to
achieving the desired changes as asserted. In this school setting, they include;

School Board (PTA) is made up of members that are usually elédiy the residents of the

school district, though it varies in size and they have power to hire and fire teachers and
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administrators. They are also the guardians of the policy that helps implement changes that will

benefit the school.

School Administrator is the single most influential stakeholder in the school setting (Spillane,
Camurn, and Pareja, 2007) and is expected to set the academic tone for students, parents, staff,
community members through effective participatory leadership. An effective Ischoo
administrator develops a collaborative team approach to decision making and problem solving
while simultaneously and consistently developing and maintaining established policies and
guidelines (Chianu, 2001).

Teachers,along with the student, play anténactive role in the education process because one
cannot function wi t hout t he ot her . AThe em
empowerment of students according Short & Greer, 2002 as cited in MOE (2012). Teachers as a
stakeholder are expected pmssess the professional knowledge to lead the students and in
addition, he can be a mentor, supervisor, counselor, and community leader. Motivating factors

for teachers is related to the impact their role plays in producing individuals who are asset to th
community they |ive. AThe ends of education
society with a culturally literate citizenry, a worntthss workforce, people who can think and

reasono, according to Schlechty (2001).

Studentsare expected to mestandards that were required of them (Schlechty, 2001). Students

play the lead role in the educational process and as stakeholders are expected to participate in the
process. fiSuccessful schools encour digaehersi gni f
(Spillane et al., 2007).

2.12 Perception towards Corporal Punishment Administration

Researchers in various countries in an attempt to better understand the factors affecting intention
or willingness to support or eradicate corporal punishnehhinistration have examined
perceptions and related variables on corporal punishment administration in Kenya (Kimani, Kara

and Ogetange, 2012). The data obtained during the research revealed that corporal punishment
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was a reality in Kenyan schools. Fifigrcent (50%) of the head teachers confirmed that corporal
punishment was being used in their schools. The magnitude of use of corporal punishment in
schools was captured by the overwhelming number of student who reported that they were
physically punishedit school. Ninety one percent (91%) of the pupils reported that they were
caned at school. majority of the teachers (81.7%) agreed that corporal punishment is niecessary
maintain discipline in schools. Moreover, a huge percentage of teachers (83t4¥gtfel the
absence of corporal punishment, discipline had deteriorated in schools. It is therefore not
surprising that 78.4% of the teachers felt hat corporal punishment should be reintroduced to deal
with indiscipline in schools. Apparently, 78.4% tietteachers were of the opinion that pupils

know that corporal punishment is not allowed at school and therefore they misbehave.

The head teachers whasked to provide their opinion on the use of corporal punishment
school, even head teachers (70%&ported that use of corporal punishment hadn in use in
schools for long(Gershoff, 2002)Corporal punishment is therefore part of school culture in
Kenya. Six head teachers (60%) were of the opinion that corporal punishment was easy and
quick to appy. Six head teachers (60%) were of the opinion that corporal punishment instills
good morals. Five head teachers (50%) felt that corporal punishment helps in molding good
behaviour while. Théindings seemed to suggest that the head teachers held alsti@igand

regard for corporal punishment. This may explain lack of compliance with the government
directive on the ban of corporal punishment. Contrary to Johnson (2004) assertion that teachers
often administer corporal punishment without the knowledgbeeheadmaster, the study found

out that headeachers are indeed perpetrators of corporal punishment in schools

Investigations of several researchers regargargntal perceptiotowardscorporal punishment

administration showed th&tudies have fountl h a t parent6s personal e X

punishment in childhood is one factor associated with the utilization of physical discipline with

their own children; however, the use of discipline practices and physical punishment are shaped

by many infllences including race, ethnicity, and social class (Horn, 2004; Kelley, 1992;

Magnuson and Waldfogel, 2005). Although much of the research regarding influences on child

disciplinary tactics has focused on characteristics of the child or the parent, thevalvsg

corporal punishment and parentsd awareness of
27



Since the boundaries of corporal punishment are difficult to measure for professionals and
parents alike, one serious risk factor of corporal punishment is the pogsbigscalation to
physical abuse. One study investigating the risk of corporal punishment for physical abuse found
that parents who physically abused their children reported two thirds of their abusive incidents
began as an at t e mpehaviordStrauss & Sigveart, t1999). Further, childdes
and youth are most likely to be killed by members of their own family. Between 1991 and 1999,
88% of child and youth homicides were committed by parents in Canada (Statistics Canada,
2001). In regard tahe risk of a continuum between physical punishment and physical abuse,

investigating the boundaries that parents draw between the two seems appropriate.

Parental perception of the boundaries between physical punishment and abuse has received little
emprical attention. Worse yet, no studies have been done to investigate if parents are
interpreting child protection policies properly, or if they are even aware of them. Assessing the
perceptions of parents on what constitutes physical abuse is importaoséathild abuse most

often occurs in the family and is mediated by the parent. In a survey of 900 parents, Strauss and
Stuart (1999) found that over one fourth of parents reported using an object to hit their children
in the name of discipline. The studiso found that a third of parents used physical punishment

on their 14year old child. The use of an object and punishment of a child over the age of 13 are
prohibited by the judicial limitations of corporal punishment in Canada (Canadian Foundation
for Children, Youth, and the Law. Canada, 2004). Recent studies such as this demonstrate that
parents are inadequate at judging the boundaries between acceptable physical punishment and
physical abuse. With Section 43 of ti@riminal Code of Canadapermitting corporal
punishment, the legal system is providing parents with vague guidelines for what constitutes

physical abuse and fAreasonabl e. o

An estimated 103,297 child abuse cases were substantiated in Canada in 2003, with 28,053
additional suspected casesdiiitics Canada, 2001). These numbers indicate a 125% increase
from 1998. Almost a quarter of child abuse cases in 2003 were in the form of physical abuse,
with an incidence rate of 5.31 for every 1000 children. These incidence rates underestimate the

numkers of children experiencing abuse in Canada, as many cases go unreported and undetected
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each year (Finkelhor, 1993). Nonetheless, these numbers indicate that child maltreatment is a
significant problem in Canada. Based on the large number of parentsaldte physical abuse

l aws in the name of discipline, It is reasona
legal boundaries for corporal punishment could be contributing to the child abuse rates in
Canada. In addition to the suspected linkueetn corporal punishment and child maltreatment,
there is also evidence to suggest that there aretéwng negative consequences to corporal
punishment. Those opposed to corporal punishment are often concerned with the harmful effects
that it may have othe child which includes: increased risk of future delinquent behaviour such

as drug use, crime, and aggressive interactions (Strauss, 1991). Other studies have found an
association between corporal punishment in childhood and low self esteem, emosioes] is

and violence perpetration in adolescence (Ohene, Ireland, McNeely and Borowsky, 2006). A
recent metanalytic study (Gershoff, 2002) combined 88 studies on the impact of mild and

moderate corporal punishment such as spanks and slaps not causiog| fphjysy.

2.13 Attitudes towards Corporal Punishment Administration

Areseachcarri ed out to examine young adol escents
punishment to elucidate processes underlying the intergenerationahissios of disciplie

strategies revealed thal @ | escent sdé6 attitudes about COrpor e
adolescents who had been spanked by their own mothers were more approving of this discipline
method, regardless of the overall frequency, timing, or chroro€iphysica discipline they had

received (Deatebeckard, Lansford, Dodge, Pettit and Bates, 2003).

The vast majority of U.S. parents use spanking and other forms of physical punishment
(Graziano andNamaste, 1990; Straus, 200%judies indicate thatgpents who physically punish

their children generally believe that this method of discipline is appropriate, effective, and
sometimes necessamyidlden, Miller andHarris, 1999. There is evidence for intergenerational
transmission of physical punishmertat is accounted for, in part, by attitudes about this

di scipline practice. Sever al theorists have e
social cognitions, including their attitudes, when studying links between past experience and

subsequenbehavior Crick andDodge, 1994Lemerise andArsenio, 200). According to this
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social cognitive perspective, children are rational and behave in ways that are consistent with

their own attitudes about what is and is not appropriate and effective.

Agbenyea (2006) reports on the practice of corporal punishment in two basic schooés in th
Accra District in Ghana. The findings reveal that an overwhelming majority eétobers (94%

and 98%)use corporal punishment to enforce school discipline. The rdattlter indicate that

the majority of the teachers in both school sites administer corporal punishment to students who
performpoorly in academic work. This implies that students with special learning problems who
are not officiallyidentified may be puniged often for poor performance. Another surprising
aspect of this result is that large number of teachers from all the schools indicate their

unwillingness to discontinue corpoainishment in their schools.

Adults who have been spanked in childhoo@ anore accepting of the use of corporal
punishment(BowerRussa, Kutson andWinebarger 2001 Graziano andNamaste, 1990).
Several studies of children and adolescents have shown that children have more favorable
attitudes toward physical punishment comgangth more passive strategies such as withdrawal

of love and permissiveneg®eaterDeckard, Lansford,et.al, 2003furthermore, as with the
studies of adults, a link between past discipline experiences and current attitudes has been shown
to be present Yo middle childhood. For instancéjolden and Zambarano (1998)und that

children who had received higher amounts of corporal punishment were more likely to report
that they would use this discipline method when presented with hypothetical vignettes. Thus,
from a young age children have included in their conception of parental discipline strategies a

repertoire of behaviors that seem to reflect the discipline that they themselves have experienced.

Ecological factors should be considered when examinindottmeation of these attitudes. The
broader cultural context provides many and varied opportunities for tHoensbruction of
childrearing beliefs involving the individual parent, child, and other memMetiseodefined
cultural group (Lightfoot and/alsine, 1992) Approval and use of more physical forms of
discipline are more common among adults who have fewer socioeconomic resources and who
are members of ethnic minority groupgée(ley, Power andVimbush, 1992; Straus & Stewart,

1999. DeaterDeckard anddodge (19961997)found that African American children and their
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mothers held more accepting attitudes toward the use of physical punishment than did European
American childrenand mothers. In another series of studignn (1998 found that among

college students, Africanmer i cans and males were more |1 ke
physical punishment. Other research has found links between conservative or fundamentalist
religiosity and endorsement of this discipline metf@drshoff, Miller andHolden, 1999).

2.14Conceptual Framework

Theory of Reasoned ActionTheory of reasoned action (TRA) was developed by Martin
Fishbein and Icek Ajzen (1975,1980), the theory was born out of frustration with traditional
attitudebehaviour research, much of which found weak correlatimitween attitudes measures

and performance of voluntary behaviours. TRA suggests that an individual behavioural intention
depends on the personds attitude towards the

behavioural intention measuresapetsen r el ati ve strength of i nten
Theory of reasoned action is made up of three components namely

1. Behavioural Intention (BI)
2. Attitude (A)
3. Subjective Norms (SN)

31


http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2755207/#R23
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2755207/#R23
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2755207/#R23

Table 2.1: Example of the Theory of Reasoned Aicin Model as applied to the perception

and attitude of parents/teachers on corporal punishment in secondary schools

Level

Examples

Attitudes: relates to the summary of beliefs
about a particular behaviour weighted by
evaluations of these beliefs.

The higher in weight is pferred over the less
one.

Individual belief about corporal punishment
that itreforms and disciplines a student, mak
the student change from his erring ways tho
at times, there might be scars (physiological
psychological, emotional) to show foreth
administration of the punishment.

Behavioural Intention: relates to the functior
of attitudes towards a particular behaviour a
subjective norms towards that behaviour, wt
has been found to preditte actual behaviour.

Il ndi vi dual Operception towardsc
administration of corporal punishment
combined with the subjective norms about
corporal punishment

Subjective Norms;relates to the influence of
people in oneds soci
behavioural intentions; the beliefs of pé=
weighted by the importance one attributes tc
each of their opinic
behavioural intention

Norms like; spare the rod and spoil the child
Corporal punishment dislodges the
stubbornness in the heart of a child.

Theory of reasortkaction would be used to explore the perceptions and attitudes of stakeholders

on corporal punishment in secondary schools. Using this model, the perceptions and attitudes of

stakeholders to corporal punishment in secondary schools would be examinestiéied.|
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Behavioural Beliefs Attitude
Belief that administration of corporal

punishment inculcates fear , discipling Positive or Negative Attitude by
Corporal punishment

Without CP, Students tends to becom

] disrespectful, unruly and aggressive Administration in secondary

towards their teachers and parents schools
Subjective Norm Intention Behaviour
Normative Beliefs Perceived Social pssure to . .
Consideration of view of engage or not to engage in CH Readiness to either to rporal Punishmen
N Colleagues, Friends administration in secondary —» | administer CP when Student N gc(j)mﬁgigtratlijonsin oirt
Sch Manageme’nt and Authoritied |, Schools as influenced by eIrs or not in our secondary secondary schools
Relatives, Parents, Spouse Normative Beliefs r schools
Personality Traits towards CP
* administration in schools /

Control Beliefs Perceived Behavioural Control

i':]?:rﬁ;|of;2?érssgéuiant;]?gi?loind _ Theory d Reaso_ned Action iAdministration of
Tacilitate performing CP in » Extent to which teachers and pare Corporal Punishment by Parents and Teachers
& secondary schools feels able to carry out CP Adapted from Ajzen (1980)
' administartion in schools Figure 2.1- Schematic application of Theory of

Reason Action Model
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2.150bserved gaps in the reviewed studies
Most of the corporal punishmestudies reviewed in this chapter are both from developed and
developing countries including st8aharan Africa and Nigeria. Majority of the studies reviewed

were quantitative and few were qualitative which were based on community observations.

Of the eviewed literature carried out in Nigeria, few studies on corporal punishment have been
carried out in SouthWest Nigeria especially the study location. In addition most of the reviewed
studies either worked on Perception of teachers towards the useioSpprme nt or Pr i n
Attitude towards corporal punishment as separate research topics. Similarly most of the studies
collected qualitative data through eitherdepth interview or Focus group discussions from

respondents.
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CHAPTER THREE

MET HODOLOGY

This chapter is about methods applied in the study on perception and attipaterds, teachers
and students concerning corporal punishment administration in segosdhools in Ibadan

North-East local Government area, Ibadan.

3.1 Study desim

The study was a descriptive cross sectionaldystdesign using interviewadministered

guestionnaires and Focus Group Discussions.

3.2 Description of study area

Ibadan North East was founded by the Federal Military Government of Nigeriaofugjtist,

1991. It was carved out of the defunct Ibadan Municipal Government and derived its name from
the metropolitan nature of the area of about 12.5 square kilometers that it covers. The Ibadan
North East Local Government Area inhabitants are predominantly ¥palthough it is highly
heterogeneous, accommodating people from various other tribes who either engage in

commercial activities or work in the public service.

It has a population of 331,444 people. The male made up of 163,844, while the female
populationwas 167,600 people (census population, 206@wever, the current population
estimates according to the National Population Commission 3% national annual growth is
381,161(2011) and it comprises of 12 wards.

It is observed that there are numerous edowak institutions in Ibadan North East Local
Government Area which includes, 11 Senior Secondary School, 41 Junior Secondary Schools, 11
Private Schools, 68 Primary Schoolglandbook on Ibadan North East Local Government,
2007).

The local government conipes of 12 wards which is represented in Table 3.1.
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Table 3.1:Wards within the local government area.

Wards Areas
1 Odo Osun, Labiran
2 Ogbonri Efon, Ita Baale, Oranyan,Beyerunka
3 Kosodo, Labo, Alafara
4 Adekile, Aremo, Orita Aperi
5 Labiran Adergba
6 Oje Aderogba, Alafara
7 Oke Offa, Atipe, Oja Igbo, Aremo Alafara, Ajegede
8 Ode Aje, Padi, Alase, Aremo Ajibola
9 Koloko, Agugu, Oke Ibadan, ldDbi
10 Oje Irefin, Ita Akinloye, Baba Sale
11 Iwo Road, Abayomi, Basorun, IdiApe BCOS Quarters
12 Parts of Irefin, Agodi Gate, Oluyoro, Gbenla, Oke Adu, Aromolar:
Onipepeye.
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3.3 Study sites

There are 11 registered public and 8 registered private senior secondary schools in the local
government. Public and private senior secondary schodtmdan NortFEag local government

area wasecruited for the study. (LIE Officer of Ibadan Ne#ast Local Governmer2011).

3.4 Study population
The study focuses on students, teachers and parents of both private and public senior secondary

schoolsm Ibadan North East Local Government from Novenribecember 2011.

3.5Inclusion criteria
For Teachers Every teacher that has been in the teaching service for a year and above
1 Every teacher who willingly gives informed consent will be recruited for tnayst
For Parents, Every parent that has at least a child in senior secondary schools35S1
1 Every parent that willingly consent to participate in the study and reside within the

selected wards.

3.6 Exclusion criteria
For Teachers Teachersthathavejst been recruited into the tea
up to a year in the teaching profession.
1 Teachers thado not give informed consent to participate in the study.
For Parents, Every parent that does not have at least a child in senior segaetiaols
1 Parent thatdo not give informed consent to participate in the study dmes notreside

within the selected wards.

3.7 Sample size determination
For teachers: The formula below was used to determine the minimum sample size for this
study.
n=2pg
d2
n=the minimum sample size

z=1.96 at 95% confidence interval obtained from statistical table of normal distribution.
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P=30.3% i.e. prevalence of ocular injuries resulting from corporal punishment (Adegbehingbe
et al, 2007).
g=1.0p = 1- 0.303 = 0.697
d= degree of accuracy desiredod).
n=1.96x0.303x0.697 = 325
0.05

To take care of non response rate, 10% of the calculated sample size was added to make a total

sample size 0860for the stdy.

For parents: The formula belowvas usedo determine the minimum sample size for this study.

n=2pq
d2
n= the minimum sample size
z=1.96 at 95% confidence interval obtained from statistical table of normal distribution.
P=30.3% i.e. prevalence of ocular injuries resulting from corporal punishment
(Adegbehingbe et al, 2007).
g=1.0p = 1- 0.303 = 0.697
d= degree of accuracy desiredd(D).

n=1.96x0.303x0.697 = 166

0.07

To take care of non responsse, 10% of the calculated sample size was added to make a total

sample size c220for the study

3.8 Sampling procedures

For Teachers: A 2-stage sampling technique was used to select the sample population as

follows;
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Stage 1
All the wards that haveenior secondary schools located within their area were selected for the

study. This streamlines the 12 wards into 4 wards as shown in Table 3.2;

Stage 2

Proportonate sampling technique wased due to the irregularity of the numbers of teachers
taking he senior secondary classes. All the schootier the local government wearsed for the
purpose of this project. The number of teachers available in each school is shown in Table 3.3 as
revealed bythe LIE officer from the local governmenAll the teaclers of both public and
private senior secondary schools that fit within the inclusion critezr@@ngaged in the stydhs

long as informed consent wgiven.
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Table 3.2: Wards within the local government that have schools

Wards List of private senior List of public senior secondary shools
secondary shools

- United Secondary School

9 Lagelu Grammar School 1
Lagelu Grammar School 5
Okedbbadan High School
Olubadan High School 1
Olubadan High School 2
10 - Holy Trinity Grammar School
Loyola College School 1
Loyola College School 2
Mufu lanihun Comprehensive High School
Best Brain College Army Barracks Grammar School
Love Foundation School Renascent lgh School 1
11 Frontliners College Renascent High School 3
Excellences Model College
Bloom Heights College
Royal Academy
12 Racheal International Collegt Queen of Apostles Secondary School

Aanu Ola College
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Table 3.3: Wards within the LGA that have schools with the number of teachers taking senior

classes (SSCR) teachers ieach schoolssagiven by Ibadan Nortkast LG LIE officer

Wards List Of Private Senior Secondary List Of Public Senior Secondary Schools
Schools

-- United Secondary Scho(il8)
9 Okedbadan @0)gh Schoo

Lagelu Grammar School(15)
Lagelu Grammar Sclob5 (7)
Olubadan High School ®20)

Olubadan High School @.8)

10  Toyosi International Collge(11) Holy Trinity Grammar Schoq21)
Loyola College School {28)
Loyola College School g15)

Mufu lanihun Comprehensive High Schdab)

11  Best BrainCollege(14) Army Barracks Grammar Scho(2)
Love Foundation Scho@l5) Renascent High School(17)
Frontliners Colleg€11) Renascent High School(24)

Excellences Model Collegd.9)
Bloom Heights Collegél6)

Royal Academy(16)

12 Rachael Interrtéonal College(12) Queen of Apostles Secondary Sch(il)
Anu Ola Collegg16)
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For Parent;

The selections of parent wesased ortherandomly selectewards and their corresponding area
as located within the local government. 6 wards were randatdgted out of the 12 wards and
purposive sampling was conducted to select parents as long agjithiétglcriteria is metwhich

is parent that has a child who is in senior secondary class and gives his/her informed consent.
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Table 3.4:Wards within the local governmeateafor the selection of parents

Ward Area

1 Odo Osun, Labiran

2 Ogbonri Efon, Ita Baale, Oranyan,Beyerunka

3 Kosodo, Labo, Alafara

4 Adekile, Aremo, Orita Aperi

5 Labiran Aderogba

6 Oje Aderogba, Alafara

7 Oke Offa, Atipe, Oja Igbo, Aremo Alafara, Ajegede

8 Ode Aje, Padi, Alase, Aremo Ajibola

9 Koloko, Agugu, Oke Ibadan, ldDbi

10 Oje Irefin, Ita Akinloye, Baba Sale

11 Iwo Road, Abayomi, Basorun, IdiApe BCOS Quarters

12 Parts of Irefin, Agodi Gate, IQyoro, Gbenla, Oke Adu, Aromolaran,
Onipepeye.
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Table 3.5: Wards randomly selected for the study with the specific areas under the local

government area

Wards List of areas used for study
1 Odo Osun
Labiran
4 Aremo
Orita Aperin
9 Agugu

Okebdbbadan

10 Ita Akinloye
Baba Sale

11 Iwo Road
Bashorun

12 Oluyoro
Agodi Gate
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3.9Instrumentsfor data collection

Qualitative instruments: Focus group discussion guide was used amongst the teachers and
students bboth public and private senior secondary schools. The focus group discussion guide

was developed based solely on theeagsh questions in order to achieve the gddhe study.

(See Appendix 1) and was divided into 5 sections that covered particigeimsions of
corpor al puni shment , f or ms of corpor al puni ¢
perceptions and attitude concerning corpor al
associated with the use of corporal punishment, participastas$iion on other acceptable, hon

injurious ways of disciplining students which commenced immediately after the introduction of
participants and welcoming address coupled with ground rules being laid down by the

moderator.

Quantitative instruments: A pretested intervieweadministered questionnaire was used to
collect the dataThe questionnaire started with the introduction and goal of the research work to
the participants requesting for their conse@uestions onthe instrument covered soeio
demographd characteristicsof participants, the variousofms of corporal punishment
administered in secondary schoolserceptional and attitudinal questions to measure the
participants behaviouiowards corporapunishment administration. The questionnaire rodnde
up with participant® suggestions on alternative and rojurious ways of administering
disciplineas well as vote of thanks to the participants

3.10 Methods of data collection

Data were collected from NovembBecember, 2011 using Focus Group Disowmss (FGD),

self and interviewer administered questionnaire. FDs were conducted amongst teachers

and students. FGDs was done in 10 randomly selected (private and public) senior secondary
schools which included 2 FGDs each in randomly selected diff@gmévate and public senior
secondary schools among consenting teachers and 3 each in randomly selected different public

and private senior secondary school amongst consenting students.
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The questionnaire administered to teachers was written in Englighdge while the ones for
parents were transcribed to Yoruba and was interviewer administered. The questionnaire
comprised close ended, open ended and multiple response questions.

The questionnaires were administered on week days of Mondays to Fridagsnmotning till

the close of work for the weekdays for teachers while Saturdays and Sundays were used to
administer for parents. Respondents consented to be interviewed after being duly informed about

the study. The questionnaire was selministered bygachers.

3.11 Validity of the instrument

The validity of the instruments was ensured through the review of literature. The input of project
supervisor, other lecturers in the Department of Health Promotion and Education and senior
colleagues were used tmhance the validity of the instruments. Supportive information that
enhanced the contents of the questare was obtained through the Focus group discussions

3.8.2Reliability of the instrument

The instruments for data collection were-pgsted amig teachersat Anglican Comprehension
Grammar Schoola public school andt a private school named Oritamefa Baptist Model
School These schoolshare similar characteristicsittv those within study areaboth being
public and privatechools The quesbnnaire was préested among 3teachers (i.e. 10%f dhe
sample se) while the focus group discussignide was préested witha group of students
Necessary corrections were made follogvthe pretest exercise. The focus group discussam
transcribedand analyzed thematically and the responses were used to make fundamental
corrections to thécus group discussiayuide.

Finally, the pretaed copies of the questionnaimgere subjected to measures of internal
consistency with tphaeceetiigeat amalisis © rdetennting dashréiabilityA |
This model of internal consistency is based on the averageitanercorrelation. A result
showing correlabn coefficient greater than®is said to be reliable and the closer the value of
the relability test to 1, the more reliable is the instrument. In this study, the reliability co

efficient was 0.7, thus confirming its high degree of reliability.
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3.11.1 Pilot study
3.11.1.1 Initial survey: Research site was surveyed before the method faratdiiection was
designed. Relevant information on the number of schools located within the local government

and number of teachers taking the senior classes.

3.11.1.2 Pretesting

The questionnaire designed for collecting data was first pretested amtewchédrs at Anglican
Comprehension Grammar School, a public school and 16 at a private school named Oritamefa
Baptist Model School. The pretesting was done to ensure that all the questions were relevant to
the study and would solicit the desired resporfses the respondents. The pretesting was
carried out in October 2011, after obtaining oral consent from respondents the questionnaire was
administered. The pretested questionnaires were coded, entered and analyzed using SPSS version
15.0. Some problemstdee ct ed during the pretest included
students are in the class) in which the teachers claimed to be attached to a specific class while
being a course teachers for different classes, but after pretesting the questitotaiiys
removed. Similarly, 6qguestion 126 (Rate of in
removed because Was discovered that most of all the teachers ticked low with a hand few
picking average. In addition, Focus Group Discussions vgaslio generate qualitative data in

which a discussion guide was developed based on the research questions and on the literature
reviewed in order to help the facilitator guide the group discussion in such a way as to meet the
aim of the study. The FGD wasratucted first because its outcome was used in the modification

of the questionnaire used subsequently for the main sagdpart of the instrument after
pretesting to capture the respondentsdé verbal

3.11.1.3Sample
A total of 360 questionnaires were administered for teachers and 220 for parents but 344
guestionnaires were considered adeéegausetthey f or

were not completelyfileand 215 for parentsd respondent s.
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3.12 Data analyss
3.12.1Scales ofmeasurement ofperception of parentsteachers
Perception of parents/&ehers towards corporal punishment was measured by posing questions

on how participants view or their insight towards administration of corporal punishment.

A total of 11 questions were asked and two (2) points was allocated to every appropriately
correct answers and one (1) point to every fairly correct answers; thus bringing the total points to
twenty-two (22). Consequently the points were categorized betweéf @s Code 1 and 1222

as Code 2. Respondents that sddretween O 11 = Code 1 were adjudged as having wrong
perception towards corporal punishment and- 22 = Code 2 were adjudged as having right

perception towards administration of corporal punishin

3.12.2Scales ofmeasurement of #itude of parentsteachers

Measurement ofattitude of parentsteachers towads corporal punishment

Attitude towards administration of corporal punishments was measured by posing questions on
how part i citgnamoutdk todardsthpeadministration of corporal punishment in

schools.

A total of nine (9) questions were asked and two (2) points were allocated to every appropriately
correct answers and one (1) point to every fairly correct answers; thus bitingitagal points to
eighteen (18). Subsequently the points were categorized betwea®Code 1 and 1018 as

Code 2. Respondents that score betwee® 6 Code 1 weradjudged as encompassing positive
attitude towards administration of corporal miment and 10 18= Code 2vereadjudged as

encompassing negative attitude towards administration of corporal punishment.

The collected data was initially sorted out, coded manually, entered into the computer and
analyzed with SPSS version 15.0. Frequetiistribution, cross tabulations, Géguare tests, and
Logistic regression were performed to test for associations between the variables of interest. The
results were used to draw inferences.

The FGDs results were analyzed manually to obtain the vdremsencies.
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3.13Data management

The following was put in place to ensure proper and effective management of data.
1) The questionnaires were serially numbered for control and recall purposes.

2) Data collected were checked for completeness and accuracyady basis.

3) The data were sorted, cleaned, edited and coded manually.

4) Frequency counts were run to detect missing cases during cleaning.

5) The data analyses were carried out using the SPSS software 15.0 version.

3.14Ethical considerations

The study folleved the ethical principles guiding the use of human participants in research,
which include Respect for persons, Beneficence,i Nateficence and Justice.

1) Ethical approval was sought from Oyo State Ministry of Health.

2) With respect to confidentiality, no edtifiers such as name of respondents was required or

used during the course of the study.

3) All information provided was kept confidential during and after the research.
4) All information was used for the purpose of the research only.

3.15L imitations of the study and how they were controlled

The main limitation in this study amongst teachers was conducting the study during the period
that Oyo State Government instructed teachers to open salary accounts and many of them were
having challenges with their salkes being delayed, so many were not on their seat and those
available had tde empathized with anchjoled with patiencéefore they answered while the

one encountered with parents were their demand for monetary commission for time taken to
answer the quetions. However the researcher minimized this effect elxplaining the

importance of the research and informing them that the research itself is self sponsored.
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CHAPTER FOUR
RESULTS

4.1 Scio-demographic characteristics of respondents

4.1.1 Teachers

The profile of the teachers is presented in Table 4.1. Two hundred and sixteen respondents
(62.8%) were from public schools while 128 (37.2%) were from private schools. The age of the
respondents ranges from-88 years. Less than ha#@.4%) of the respatents were within the

age group of 340 years, followed by 37.2% (n=128) of respondents aged 41 years and above
and the lowest proportion of 22.4% (n=77) was noted among respondents aged 30 years and
below. The total mean age of respondents B84 + 8.lyears. The total number of the

respondents interviewed consisted of 58.4% males and 41.6% females.

Two hundred and twenty (64.0%) either had BSc/HND/BEdu, 93 (27.0%) had Masters/PGD
while 31 (9.0%) are NCE/OND graduates. Majority, 306 (89.0%) were YoBibg,0.2%) were

Igbo, 3 (0.9%) were Hausa while others were 3 (0.9%). Most of the respondents 255 (74.1%)
were married, 65 (18.9%) are single while 24 (7.0%) were from other types of marital status.
More of the respondents 255 (74.1%) had monogamous germdile 24 (7.0%) had
polygamous marriage. Majority 255 (74.1%) of the respondents were Christians, 87 (25.3%)
were Muslims while 2 (0.6%) practice traditional religiohhe years of service of the
respondents ranges from32 years.182 (52.9%)of the respondents were 10 years and below
group, followed byl26 (36.6%)of respondents who had served betweet2dYears and the
lowest proportion of 10.5% (n=36) was noted among respondents for 21 years and above group.

The mean year of service whs+ 7.2yeas.
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Table 4.1: Sociedemographic characteristics of the respondentfTeachers) N=344

Variable No. %

Type of School

Public 216 62.8

Private 128 37.2
Age (years)

30-below 77 22.4

3140 139 40.4

41 and above 128 41.6
Gender

Male 201 25.7

Female 143 58.4
Educational Status

NCE/OND 31 9.0

BSc/HND/BEdu 220 64.0

Masters/PGD 93 27.0
Ethnicity

Yoruba 306 89.0

Igbo 31 10.2

Hausa 3 0.9

Others 3 0.9
Marital Status
Single 65 18.9
Married 255 74.1
Others 24 7.0
Type of Marriage
Monogamy 255 74.1
Polygamy 24 7.0

Not Applicable 65 18.9
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Table 4.1: Sociedemographic characteristics of the respondentfTeachers) N=344

Variable No. %
Religion

Christianity 255 74.1
Islam 87 25.3
Traditional 2 0.6
Years of Service

10 and below 182 52.9
11-20 126 36.6
21 and above 36 10.5
Being a Parent

Yes 272 79.1
No 72 20.9
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4.1.2 Rarents

The profile of parents respondents is presented in Table 4.2. A totdlem of 214 respondents

were interviewed. The ages of the respondents ranges frésfl 6ars with a mean 0.6+

7.2 years. The total number of the respondents interviewed consisted of 65(30.2%) males and
150(69.8%) females. 96 (44.7%) either had BSUMBEdu, 44 (20.5%) had Masters/PGD
while 50 (23.3%) are NCE/OND graduates. Majority, 170 (79.1%) were Yoruba, 41 (19.1%)
were Igbo and 4 (1.9%) were Hausa. Most of the respondents 191 (88.8%) were married, 15
(7.0%) were divorced, 4 (1.9%) were widow/wider while 5 (2.3%) were ebabitating. More

of the respondents 194 (90.2%) had a monogamous marriage while 21 (9.8%) had polygamous
marriage. Majority 166 (77.2%) of the respondents were Christians, 45 (20.9%) were Muslims
while 4 (1.9%) practice traditiah religion. Most 113 (52.6%) of the respondents were civil
servants, 43 (20.0%) were selinployed, 19 (8.8%) were not working while 40 (18.6%) were
artisans. Majority 147 (68.4%) of the respondents were double parenting and 68 (31.6%) were

single parentig.
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Table 4.2 Sociedemographic characteristics of the respondents (Parents) N=215

Variable No. %
Age (years)
40-below 124 57.7
41-50 72 335
51 and above 19 8.8
Gender
Male 65 30.2
Female 150 69.8
Educational Status
SSCE 12 5.6
NCE/OND 55 25.6
BSC/HND/BEdu 96 44.7
Masters/PGD 44 20.5
PHD 8 3.7
Ethnicity
Igho 41 19.1
Yoruba 170 79.1
Hausa 4 1.9
Marital Status
Married 191 88.8
Divorced 15 7.0
Widow/widower 4 1.9
Co-habitation 5 2.3

Type of Marriage
Monogamy 194 90.2
Polygamy 21 9.8
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Table 4.2 Sociedemographic characteristics of the respondents (Parents) N=215

Variable No. %
Religion
Christianity 166 77.2
Islam 45 20.9
Traditional 4 1.9
Type of Occupation
Civil Servants 113 52.6
Self employed 43 20.0
Not working 19 8.8
Artisans 40 18.6
Type of Parenting
Single Parenting 68 31.6
Double Parenting 147 68.4
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4.2 List of Corporal Punishment Administered in Schoolsasidentified by Respondents

4.2.1 Respondentduring FocusGroup Discussions

Focus group discussants (teachers) across the groups stated that the common types of corporal
punishnent administered in schools includes being flogged with cane, asking the students to
kneel, cleaning of toilets and classrooms amongst others, while &@&&sgst students revealed

that flogging with cane,kase and threatgalling of negative names and rses aghe main

forms of corporal punishment administered. Discussants had these to say;

Teachers;

Flogging students with cane is what we mostly do when they misbehave and sometimes we ask
them to kneel down for a period of time just to make tieenorséul (Male Teacher).

Forms of punishment includes beating them with cane, asking them to kneel in the class or
outside the class, sometimes we ask them to clean the toilets and classrooms after school hours

or during their long breakFemale Teacher)

Students;

These teachers beat us with cane, abuse us, curleeusaying you can never pass or oloshi
(idiot), asking us to crawl over assembly ground that is stony with our bare Kh&de

Student).

Forms of punishment by our teachers includes calling usesalike idiot, fool etc., beating us
over minor things, embarrassing us by asking us to kneel down in their staff(Feonale
Student)

Table 4.3. shows the list of different types of corporal punishment as administered in schools as
identified by teactrs. Flogging with cane was mostly administered @87%), followed by
kneeling down 23267.4%), then gtting grasses/bushes 2(89.3%), abuse anditeats 100
(29.1%), then ttting with objects 7521.8%), and lastly slapping/kicking/pinchindyaking he

student 6318.3%).
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Table 4.3List of Corporal Punishment administered in schools as identified by
teachers N=344

Variable No. %

Abuse and Threats

Yes 100 29.1

No 224 65.1

Not Sure 20 5.8
Hitting With Objects

Yes 75 21.8

No 255 74.1

Not Sure 14 4.1

Screaming and Shouting

Yes 141 41.0

No 185 53.8

Not Sure 18 5.2
Flogging with Cane

Yes 288 83.7

No 6 14.5

Not Sure 50 1.7
Kneeling Down

Yes 232 67.4

No 99 28.8

Not Sure 13 3.8
Cutting Grasses/Bushes

Yes 204 59.3

No 123 35.8

Not Sure 17 4.9
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Table 4.3List of Corporal Punishment administered in schoas as identified by
teachers N=344

Variable No. %

Slapping/Pinching/Kicking/Shaking
the Student

Yes 63 18.3
No 259 75.3
Not Sure 22 6.4

Cleaning Toilet & Sweeping
Classrooms after School Hours

Yes 213 61.9
No 101 29.4
Not Sure 30 8.7
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4.2.1 List of Corporal Punishment Administered in Schools ad dentified by Parents

Table 4.4 showshe list of different types of corporal punishment administered in schools as
identified by parents. Flogging with cane had the highest frequency wit(B48226) followed

by kneeling down 17184.7%),cleaning of toilet and sweeping classrooms {&19%) cutting
grasses/bushes 1%94.0%), screaming &shouting 149(69.3), abuse andhtreat 120(55.8%),

then htting with objects 7X33.0%), and lastly slapping/kicking/pinchindyaking the student 46
(21.4%).
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